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ABSTRACT

Refugees resettled in the United States are expected to quickly become self-sufficient
members of society despite the numerous challenges they face due to adaptation and integration
into new systems and ways of life. Issues with dietary and nutritional adaptation persist for
resettled refugee communities in the United States and are not prioritized by national, state, or
local policy and practice. This research aimed to help mitigate problems with food assistance
benefits and healthy eating issues faced by resettled refugees in Hillsborough County through an
applied intervention in local English as a Second Language (ESOL) classes. ESOL materials
designed to teach refugee students about healthy eating and accessing, maintaining, and using
food assistance benefits such as SNAP and WIC were piloted in two classes of intermediate to
advanced English ESOL students. The results of this research indicate that ESOL classes can be
an effective site for intervention for food assistance, dietary, and nutritional issues affecting
refugee communities. Future applications for this research can help shape future programming
for other populations and communities to better address similar issues and target students with
lower English abilities.
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CHAPTER ONE:
INTRODUCTION

Anthropology has long been concerned with adaptation and acculturation among different
cultural groups as they migrate and settle in new areas. Culture adaptation, as defined by Barger
(1982), concerns the changes made by a group of people to improve the interaction between their
new environmental conditions and their behavior patterns. Emerging sub-disciplines in
anthropology, such as nutritional anthropology, became concerned with the ways humans and
societies adapted their diet and nutritional intake to changing environmental pressures and
applied the concept of adaptation to topics outside of culture. Understanding the way that
nutrition and diets change for migratory populations and how they adapt to new eco- and food
systems is of increasing interest for researchers. As the world becomes more mobile, research on
different facets of dietary and nutritional adaptation are needed to better understand the effects of
exposure to new food systems on mobile populations. Refugees, or people who cannot return to
their home country for fear of prosecution or death (UNHCR 2017), are a prime example of a
mobile population that must adapt to a new environment, culture, and food system. The cultural
and ethnic diversity of refugees and their varied past experiences mean that any interventions,
including policy-making, need to be cognizant of the experiences of refugees and use research
done with and for refugees to best address the needs of these communities resettled in host
countries.
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Refugees who resettle in the United States face a variety of challenges to successful
integration. This includes a nutrition, diet, and lifestyle transition that occurs due to differences
in food systems and procurement, income, food availability and housing. These transitions are
complicated by language acquisition (Hadley, Patel, and Nahayo 2010; Wilson et al. 2010), a
technology-based food assistance system (Baer et al. 2017), differing generational experiences
(Patil et al. 2010; Wilson et al 2010), and a dynamic global food system (Satia 2010). These
challenges are compounded by the ultimate goal of refugee resettlement, economic selfsufficiency, which is evidenced in the policy and practice of refugee resettlement on national,
state, and local levels. The promotion of economic self-sufficiency is integrated into almost
every aspect of refugee resettlement including the policies of refugee food assistance and the
practice of educating resettled refugees about food assistance benefits, the food system of the
United States, and making healthy food choices. This project explored if ESOL classes would be
effective sites for intervention for food assistance access and healthy food choice issues for local
refugee populations through the creation of targeted curriculum materials.
ESOL classes were selected as a point of intervention for three reasons: In Hillsborough
County, refugees are qualified to take free ESOL classes; ESOL classes in Hillsborough County
are offered in seven different locations across the area and at different times of the day - meaning
that more refugees are able to access this resource more than others ESOL programs that are not
offered as often or in as many locations; ESOL curricula regularly co-teaches English along with
other important skills needed to navigate life in the United States including healthy eating, traffic
laws, visiting the doctor, and using a bank (Diaz, Magy, and Sala-Isnardi 2010). This means that
a curriculum that teaches both English language and grammar along with the needs associated
with accessing and using food assistance benefits would not be out of place in an ESOL class.
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To evaluate these classes as possible sites for intervention, curriculum materials were
created that taught information regarding the application for, maintenance, and use of food
assistance benefits and healthy food choice and eating. Specifically, this intervention focused on
the use and maintenance of food assistance benefits available to resettled refugees –
Supplemental Nutrition Assistance Program (SNAP) and Special Supplemental Nutrition
Program for Women, Infants, and Children (WIC). The new educational materials, which
included grammar lessons incorporating information about food assistance benefits and healthy
eating, were pilot tested in two ESOL classes of intermediate to advanced students. Before the
materials were taught in the classes, a small focus group was conducted in which students in the
ESOL program reviewed the materials for appropriateness. Pre- and post-interviews were
conducted to understand the success of the materials and the perspectives of students in the test
classes. Students from the two test classes volunteered to be interviewed for the pre- and postinterviews.
Results from this study indicate that ESOL classes can act as effective sites of
intervention for dietary and nutritional adaptation issues facing resettled refugee communities.
The new materials utilized grammar lessons, reading and reading comprehension activities, and
life skills including reading a table and writing a meal plan. Students in the class were engaged in
the material and were encouraging of the subject matter. Students were also able to retain and
communicate information from the materials, regarding how to access and utilize food
assistance benefits, locate healthy foods, and plan healthy meals Integrating information
targeting food and diet issues into ESOL classes can also act as cost-efficient practice
considering increasing budgetary constraints facing refugee resettlement and other community
agencies. The results of this research also show how applied anthropologists can work with
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community partners to create effective and efficient solutions to problems facing resettled
refugees in the United States.
Research Goals
This research project followed three goals that encompass the understanding and use of
the food assistance system in Florida.
1. Develop and integrate information on food assistance benefits available to refugees
and basics on healthy eating into ESOL curriculum that is utilized by free refugee
education programs in Hillsborough county.
2. Evaluate the created material for the efficacy of formatting and information provided
and student perceptions on the created material.
3. Determine the efficacy of using ESOL classes as a point of community integration,
acculturation, and education for other aspects of living in the United States like
navigating the food system by developing educational material that can be combined
with existing ESOL curriculum.
Summary
Adaptation for this population is also complicated by the unique history of refugees
including previous malnutrition. Research indicates that resettled refugees struggle with
acculturating to life in the United States and often experiences health issues like obesity and noncommunicable diseases due to issues with navigating the food environment, accessing social
benefits, and locating healthy and familiar food. This project sought to understand whether
ESOL classes are effective sites for intervention for resettled refugee populations who often
struggle with adapting to new food environments by creating ESOL curriculum materials aimed
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to educate individuals about accessing and managing food assistance benefits and making
healthy food choices.
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CHAPTER TWO:
BACKGROUND

Introduction
Before resettlement, refugees go through an extensive process of identification and
determination as a refugee, placement in camp, and vetting by a resettlement countries own
government. To be considered a “refugee”, one must meet the United Nations High
Commissioner on Refugees (UNHCR) criteria – unable to return to their home country in fear of
persecution or death (UNHCR 2018). This requires an individual to relate their experiences and
justify their trauma to an international body. Once obtaining the label “refugee”, most
individuals live within a designated camp setting. For some groups such as those from the
Democratic Republic of Congo, this was a prolonged experience with many of the individuals in
Tampa having lived in a camp for 20 years – since the Congolese Wars of the mid-1990s. To be
resettled, one must apply for resettlement through the UNHCR. While an individual can request
to be placed in a certain country or area, there is little choice (IOM 2018). This process of
application is long and extensive (Kerwin 2012). Most refugees who have been resettled in the
United States have undergone three extensive vetting processes – first through the UNHCR and
then by the U.S. State Department and the Office of Refugee Resettlement (USCRI 2017).
Following this vetting, a refugee must be sponsored by an organization or individual who will
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take charge of the resettlement process. In the United States, this is mostly done through private,
religious organizations (IOM 2018).
During the spring and summer of 2017 I was an active member of a team that researched
the health and nutritional status of the Congolese refugee community (Baer et al. 2017). This
study was created to mirror previous research completed amongst Burmese refugees in Tampa
between 2011 and 2014. Diet and nutritional status research with the Congolese indicated areas
where information about the United States food system, food assistance benefits, and healthy
food choice either was not promoted to this group or was done in a manner that was not
effective. During data collection about daily food consumption, we discovered that many
community members were experiencing varying levels of food insecurity. Members of this
community relayed experiences where there was not enough food in the house or that they felt
there was more food when they lived in refugee camps. Many people expressed that they felt
there was a lot of food in the United States and that they had a lot of potential choices but that
they, themselves, did not have much food. Others expressed that, in general, there was enough
food but not the food they wanted, including ingredients to make traditional meals (Baer et al.
2017).
Food Insecurity in Resettled Refugee Populations
Food insecurity is not uncommon among refugee populations. Multiple research articles
depict food insecurity in resettled refugee populations which extends over nationality and
ethnicity, number of years in resettlement, and even differing host countries (Dharod et. al 2011;
Peterman et al 2013; Gallegos, Ellies, & Wright 2008). For these refugee populations in the
United States struggling with food insecurity, much of the research notes that this issue is
“unexpectedly severe” (Dharod et. al 2011) given that refugees have access to food assistance for
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five years post-resettlement (FNS 2017). As refugees resettled in the United States, individuals
or families are guaranteed 8 months of food assistance when they are resettled and can continue
to receive food assistance if they meet income qualifications and go through a recertification
process (FNS 2017). However, what we found with the Congolese community was unique in that
many families had either lapsed benefits or were not using the services for which they were
qualified. Many families noted that they were given an insufficient amount of food assistance for
their family or had benefit cards that “did not work”. In many cases, incomes or the number of
dependents were misreported thus decreasing the amount of assistance received. As well,
passwords and login names were forgotten or unknown, benefits had lapsed due to failure to
reapply, or some services, like the WIC program, were not being utilized at all. The most
pressing issue was not that the assistance benefits themselves were not enough to supplement
household food budgets, but that they were being utilized incorrectly or not at all – the
management of which is meant to be taught and assisted by the resettlement agencies. Problems
accessing benefits were also found amongst Burmese adult women during focus groups. The
women stated that they had trouble signing up for or reapplying for food benefits like WIC as
well as health benefits like Medicaid (Baer et al 2011). This indicates that problems with food
and food access are not unique to a single refugee population but may be reflective of a problem
amongst many resettled refugee communities in Florida and across the United States. There is no
single cause for this problem amongst the Congolese or Burmese. These problems are situated
within deeper issues in resettlement policy on expectations for refugees in the United States, the
ability for refugees to be considered deserving of assistance, and a disconnect between refugees’
own expectations and the practice of local resettlement agencies.
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Effects of Dietary Adaptation in Refugee Populations
Some of the most compelling information to come out of the Congolese study was the
generational differences in food intake between children and adults (cite Baer et al). Many of the
children had an appropriate daily intake of food through free school breakfasts and lunches.
However, Congolese youth also seem to be quickly adopting habits of eating large amounts of
junk food (chips, cookies, candy) and soda. The youth also came into contact, and regularly
consumed, “American” foods much more than adults. The adults in the community often
reported consuming less than three meals per day and rarely consumed “American” foods. Both
groups expressed interest in learning how to cook more American foods, particularly pizza and
cake (Baer et al. 2017). This reflects the results of an earlier study completed in Tampa with a
Burmese refugee population where 24-hour food recalls were used to collect the dietary habits of
Burmese refugee adults and children. The 2015 study found that Burmese youth regularly
consumed “American” foods at a higher rate than adults with school as the main location for
consumption (Baer et al. 2015). As well, this study found that home stores of food contributed to
the consumption of excess calories with 42% of youth drinking soda and 26% drinking a juice
drink (Baer et al. 2015). Youth were also consuming junk food, majorly chips, at both home
(43%) and school (39%) (Baer et al. 2015). A 2011 health needs assessment of Burmese refugees
noted that researchers viewed children consuming sugary drinks and candy at the time of data
collection and that Burmese parents were concerned about their children’s consumption of
“American” foods (Baer et al. 2011). The results of these studies indicate that these communities
are experiencing a nutritional transition due to changes in food accessibility and exposure to
more American foods.
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The changes in consumption patterns among the Congolese and Burmese, especially
intergenerational changes, are reflective of changes in other refugee populations. Refugees in
both camp and resettlement settings experience dietary acculturation, defined as the adoption of
new dietary patterns, due to changes in environments, lifestyle, and food availability (Burge and
Dharod 2018). Dietary acculturation is more likely to put immigrants and minorities at risk for
chronic diseases (Satia 2010). This change in nutritional intake can have health effects including
increasing rates of chronic disease and creating a dual burden of under- and over-nutrition in
refugee populations (Wang et al. 2016). Malnutrition can occur as both undernutrition, resulting
in obvious signs like weight-loss and stunting, and overnutrition. Overnutrition often presents as
overweight or obesity, despite adequate caloric intake, due to an over-reliance on a high
carbohydrate diet resulting in excessive weight and inadequate nutritional intake (Himmelgreen,
Romero-Daza, and Noble 2012). Overnutrition puts these populations at risk for weight-related
chronic diseases. It was noted that many of the Congolese had begun to develop issues with
chronic diseases such as diabetes (self-reported). This dual burden of food insecurity and chronic
diseases has been noted across different refugee populations (Rondinelli 2011). Lack of food and
lack of nutritious food results in under- and over-nutrition for individuals which correlates with
rising levels of chronic diseases among refugee populations in the United States (Dharod,
Croom, Sady, and Morell 2011). Changes in lifestyle, preexisting micronutrient deficiencies and
new dietary practices, including an increased intake in sodium, fat, and sugar, are also factors in
increasing rates of chronic disease (Wang et al. 2016). While prevalent, this dual burden is not
unique to refugee populations. Rates of food insecurity and chronic disease can also be found in
other immigrant communities (Peterman et al. 2013) and amongst low-income households
(Bowers, Francis, and Kraschnewski 2018). Refugee and other immigrant populations are
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majorly of low socioeconomic status and these communities often rely on food assistance to
meet food intake needs of their households (Patil et al. 2009; Capps et al. 2015). Research also
shows that resettled refugee communities often struggle with navigating grocery stores,
accessing food assistance benefits, and communicating with store employees to locate familiar
foods (Rondinelli et al. 2011; Hadley et al. 2010; Peterman et al. 2013; Patil et al. 2009). The
appearance of the dual burden amongst different low-income groups is indicative of issues in the
structure of food assistance and accessibility of healthy food options.
In a local context, most of the Congolese who mentioned issues with diabetes were
women who commonly did not consume as much food as their children and often had an
inappropriate diet for diabetes management (Baer et al. 2017). For example, one woman
mentioned that she had diabetes and therefore, did not eat ugali – a traditional grain dish.
However, her 24-hour dietary recall noted that the previous day she had only consumed five
mangoes and expressed that this was because she was diabetic (Baer et al. 2017). The Tampabased study among Burmese refugees also found that Burmese adults struggled with health
issues. Results showed that 43% of Burmese adults were considered overweight by their BMI
and that many were concerned with their weight gain and were attempting to control their weight
by fasting (Bear et al. 2016). The results of the Congolese and Burmese studies indicate that
educational material addressing food issues among resettled refugee populations needs to include
information on locating healthy food options, healthy food choice, and eating habits. The
incorporation of healthy eating information will address food concerns of resettled refugee
populations that can be compounded by issues with access to food assistance benefits.
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Self-Sufficiency, Market Citizenship, and Deservingness
A major contributing factor to refugee communities’ issues with food insecurity and
receiving food aid is the expectation of economic self-sufficiency for refugees quickly after
resettlement in the United States. The policies and practices for refugee resettlement are centered
on the idea that refugees are meant to reestablish themselves and find steady employment. There
is an expectation of economic and social self-sufficiency through gainful employment. The
opening line on the Florida Department of Children and Families, the government agency that
oversees refugee resettlement statewide, webpage on Refugee Service reads, “Refugee Services
is a state program that coordinates and oversees many of the services provided to refugees and
entrants in Florida to help them become economically self-sufficient” (FDCF 2014). The
emphasis for refugee resettlement is economic self-sufficiency from the beginning. The
explanation for Florida Refugee Services continues by stating that the overall goal for resettled
refugees is to obtain employment, learn English, learn job skills, and overcome economic and
medical difficulties (FDCF 2014). Economic self-sufficiency is also the main objective for
federal level refugee immigration policy. The Office of Refugee Resettlement (ORR) promotes
self-sufficiency and integration in the shortest period of time possible despite the fact that
selection policy for refugee resettlement focuses on individuals most vulnerable rather than those
most likely to achieve financial stability through employment (Kerwin 2012). However,
economic self-sufficiency is also impeded by other aspects of the federal resettlement system.
Refugees are in debt to the federal government from the beginning of resettlement. Once
a refugee is permitted for resettlement to the United States, the payment for travel expenses is
arranged by the International Organization for Migration (IOM). The IOM offers interest-free
travel loans to refugees, over the age of 18, with the funds for these loans paid for by the U.S.
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Department of State, Bureau of Population, Refugees and Migration (PRM). Refugees sign a
promissory note that indicates that they will repay the loans in full after 46 months postresettlement [IOM 2018]. The repayment period for these loans begins after six months of
resettlement and refugees tend to repay these loans to their resettlement service or a loan
collecting agency (USCRI 2017). This debt constrains an already economically and socially
disadvantaged community and is an impediment to the expectation of economic self-sufficiency
as it requires resettled refugees to redirect any income away from savings or other expenses, like
rent and food, to repay the government. The debt also becomes an increasing burden for larger
families or single-headed households where adult members are responsible for the repayment of
their and their children’s travel expenses. The system of refugee resettlement in the United States
is contradictory with a policy that demands economic self-sufficiency but promotes practices and
requirements that make this nearly impossible to attain (Keles 2008).
Contributing to the problems of food insecurity and economic self-sufficiency among
Congolese refugees is the structure of resettlement services and policy both on federal and local
levels. Despite having the overall goal of economic self-sufficiency, many of the policies and
programs in place are counterproductive to achieving this goal. Refugees in the state of Florida
are only guaranteed three months of intensive hands-on case management (FDCF 2014). Though
benefits and access to assistance extend beyond that period, this means that resettlement
organizations are no longer required to check-in on refugees, work intensively with these
persons, or assist them in job placement or navigating social service systems after 90 days.
Refugees are almost twice as likely to receive government financial assistance, like Refugee
Cash Assistance (RCA) or Temporary Assistance for Needy Families (TANF), then U.S. native
households (Collins 2016). Refugees are also regularly under-employed, are made to take jobs

13

that do not reflect their educations or job-training backgrounds, and are barred from working in
for the Federal Civil Service, the largest employer in the United States (Collins 2016). While
refugees are expected to become economically self-sufficient and integrate rapidly into the
United States, policies in place hinder the ability to achieve these expectations.
Debt and its impediment to economic self-sufficiency hinders refugees’ ability to access
or exercise the full social benefits of living in the United States and contributes to a critical
viewpoint of refugees as undeserving of government assistance. Grace, Nawyn, and Okwako
(2018) discuss the idea of market citizenship where the benefits of citizenship rights are allocated
based on an individual’s economic power and ability to actively participate in the labor market.
For the authors, refugees’ social rights, or social citizenship, are constrained by being unable to
obtain market citizenship. What refugees can obtain socially, how they are perceived, and how
they are moved through the system is defined by whether they generate enough income, or
economic power, to be seen as citizens or lawful residents (Grace, Nawyn, and Okwako 2018).
Essentially, refugees are seen as undeserving of governmental assistance and societal acceptance
because they cannot afford the needed social position to achieve them.
One way that I frame this problem is through the use of the concept of deservingness. The
idea of market citizenship as it relates to the deservingness of assistance for refugee populations
is reflected in Nancy Meyers’ (2015) discussion on the theory of moral agency. For Myers,
moral agency is defined by becoming a contributing member of society through gainful
employment. Individuals become deserving of positive opinion, assistance, and intimate
relationships by becoming productive or contributing members of society (Myers 2015: 13).
Their deservingness, in many ways of the benefits of citizenship, is centered on the gaining and
maintaining of employment. While Myers uses this theory to discuss the perception of persons
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with mental illness, this is a similar experience had by refugees resettled in the United States.
After their initial 90 days of assistance, refugees cannot access food benefits, or other
government assistance, without employment (FNS 2017). Refugees must be economically
contributing members of society before the social benefits available to other working citizens are
made available to them. However, the obtaining of market citizenship and the deservingness of
assistance is further complicated by additional expectations for resettled refugees. Other skills
deemed pertinent, like learning English and navigating the public transportation system, are
meant to be gained simultaneously with getting a job (Keles 2008). Refugees are not granted any
waiting time or adjustment period to learn a city, learn English, or situate oneself before
obtaining employment. Refugees are resettled, given identification, a medical exam and then
placed in a job that often does not align with their skill sets or is reflective of the education and
training they may have achieved previous to resettlement (Jamil et al. 2016). United States
refugee resettlement and its policies and practices are centered on the expectation of economic
and social self-sufficiency through gainful employment, but it is hindered by debt to the federal
government, lack of an adequate adjustment period to life in the United States, problems with
food accessibility, and an assistance system that does not adequately address the financial and
nutritional needs of resettled refugees.
I have viewed the importance of obtaining market citizenship to be deserving government
assistance both within my own research as well as in informal conversations. The Tampa Bay
area has a Tampa Bay Refugee Task Force that brings together resettlement services, aid
agencies, immigration lawyers and other individuals and groups that work with refugee
communities in the Bay area. During one of the quarterly meetings, an employee at a
resettlement agency brought up employment issues within the Congolese community. She stated
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that the Congolese were either unable or unwilling to keep the jobs they were given. She
expressed her frustration with this problem and argued that Congolese were “not doing
themselves any favors” by constantly quitting their jobs and that no company was going to want
to hire them or other refugees. She then stated that this was a problem because eventually the
Congolese were not going to be supported by the resettlement agency, the government, or
another aid organization unless they worked and could maintain a job. There was a general sense
of agreement among many others at the meeting who expressed that they were frustrated having
to assist a community that could not hold a steady job. In this case, having steady employment
was the needed standard for being deserving of assistance.
An informal encounter highlighted similar attitudes being held by those outside of
refugee services. During a brief trip in an Uber on my way to dinner with friends, the driver
asked if I was a student and what I was studying. I answered accordingly and explained that I
was interested in designing ESOL curriculum for refugees that described the U.S. food assistance
programs and how to access and navigate the systems. While I was explaining why this was
important for refugee communities, in response to a question about why this was something I
wanted to work on, the Uber driver interrupted me to ask, “Well, do they work? I don’t know
much about refugees, but do they have a job? Do they work?” Once I explained that refugees do
work and that getting a job is one of the first things that refugees do once they are resettled, the
driver was accepting of my research and lauded it as something good being done. For my Uber
driver, my work assisting refugees with accessing and navigating the food assistance system was
justified by the fact that refugees have employment and are contributing members of society. The
theories of market citizenship and deservingness help to make sense of the complicated
processes of integration, misconceptions of refugees, and issues with food insecurity and
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accessing social benefits by explaining how resettled refugees within the United States have not
yet become deserving of appropriate assistance. While social benefits in the United States are
typically exclusive to persons with citizenship, refugees are given special, albeit temporary,
access to these benefits. However, as seen in my interaction with my Uber driver, refugees are
often viewed as undeserving of these benefits, and with it appropriate educational programming,
because they are not considered deserving of assistance due to a lack of economic contribution.
This misconception makes the integration process for refugees more difficult and shapes policy,
practice, and perceptions of this population.
Media Representation of Refugees
Representations of refugees in popular culture and media are central to shaping this idea
of deservingness or becoming deserving as an outcome of being employed and accessing the
benefits of market citizenship. Lowler and Tolley (2017) discuss how media representations of
refugees and immigrants differ in economic terms. The authors argue that representations of
refugees are often centered on the legitimacy of their claims of needing assistance and relocation.
Lower and Tolley also discuss how refugees are often represented as taking advantage of social
services rather than economically contributing to society through employment. This
representation is reflected in my conversation with my Uber driver whose acceptance of my
research in increasing access to food assistance services hinged on whether the refugees with
whom I worked had jobs. Steimal takes a different view of refugee representation in the media
and discusses how refugees are portrayed in three ways, “(a) as prior victims; (b) as in search of
the American Dream; and (c) unable to achieve the American dream. Refugees are often
depicted as victims of the American financial crisis” (2010: 219). Refugees are depicted as twice
victimized – by the events in their home countries that led to them becoming refugees and again
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as suffering from the failings of the United States economy. For Steimel, refugees are often
depicted as wanting to work to achieve the American dream but falling victim to a broken
economy and unable to do so thus, creating a narrative of refugees in the United States of escape,
hope, and failure. The research by these authors brings to question how media representations
shape the ability of refugees to be seen as deserving of the social benefits of market citizenship
and assistance. With the media portraying refugees as either taking advantage of social services
or being unable to achieve gainful employment due to economic downturn this brings to question
whether refugees can ever fully achieve social rights through market citizenship and achieve the
moral agency of being deserving of assistance. This also brings to question whether the
expectations placed on refugees, by the general population, media, or governmental bodies, can
ever be met.
Political Economy of Resettlement
Shaping deservingness and the moral agency of refugees in resettlement is the politicaleconomic context in which refugees come to be defined. Forced migration can be viewed in the
context of the global political economy (Van Hear 2011). Since 2000, forced migration and
economic migration have increased but resettlement in the global north has decreased. The 2007
and 2008 financial crisis led to “migration panic” where it was assumed that migratory
populations were going to bankrupt destination countries (Van Hear 2011). While this did not
occur, it is still shaping global migration policy and discourse. The political economic reality of
refugee resettlement is also shaped by the context of refugee camp economies. Camp economies
are influenced by host country policies, such as restrictions on refugee movement and work, as
well as by the physical and economic isolation of the site (Werker 2007). Where this is often
considered a human right, many restrictions in camps do not allow for refugees to work and thus,
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they rely fully on aid for survival (Lester 2005). The poorest countries are home to the most
refugee camps. Refugee camps are also notoriously internationally underfunded which puts
increased pressure on host countries that are struggling financially themselves (Lester 2005).
Resettlement and assistance follow similar patterns where economic policy influences
political decisions affecting refugee resettlement. Cohesion ‘problems’ for refugees and
immigrants in the United States are often characterized as resulting predominantly from the
attitudes and behaviors of the migrant communities themselves (Mulvey 2010). However, this
viewpoint, with the assimilationist perspective it contained, acted to exacerbate negative
perceptions rather than assuage them, as various migrants were constructed as a threat (Van Hear
2011). Thus, government policies and pronouncements not only acted to legitimize hostility but
also created policy momentum in which further restriction and hostility became the default
option (Mulvey 2010). This can be seen in current political actions surrounding immigration and
refugee resettlement. In January of 2017, President Donald Trump signed three executive orders
aimed at limiting or banning immigration and refugee resettlement. The executive order
“Executive Order 13769: Protecting the Nation from Terrorist Entry into the United States”
suspended the process of issuing visas to noncitizens from seven majorly Muslim nations - Iran,
Iraq, Sudan, Syria, Libya, Somalia, and Yemen (CMS 2019). The order also suspended refugee
resettlement nationwide for 120 days, reduced to overall number of refugees to be admitted in
Fiscal Year 2017 to 50,000, a drop from 110,000 in FY 2016 set by the Obama administration,
indefinitely suspended the resettlement of refugee from Syria, and instituted a new vetting
process for entrants (CMS 2019). The reasoning given for these actions was to ensure the
security of refugee screenings and protect the nation from foreign nationals who would use the
immigration system to enter the United States (Pierce and Meissner 2017). However, many of
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the concerns and related actions are redundant and based on misconceptions about the insecurity
of refugee and visa vetting processes (Pierce and Meissner 2017) and highlight how negative
perceptions can form policy and further stoke fears and hostility for refugee and immigrant
populations.
Food Aid and Biopower
Also shaping the problems with food accessibility amongst resettled refugees is the politics
of food. One way this can be viewed is through biopower particularly the biopower of food aid.
Biopower refers to the power that is exercised over life and that operates through selfgovernment (Scott-Smith 2015). Scott-Smith (2015) discusses the application of biopower in
humanitarian settings and argues that many aid operations are based on top-down control rather
than self-government and internalization of norms. Food aid and what materials it consists of is
determined and controlled by governing bodies with little to no influence from the populations it
assists. Biopower often lacks relevance in refugee contexts (Scott-Smith 2015) and has often
been applied too broadly. This creates a hierarchical control over food and feeding in refugee
settings. In camps, refugees are especially at risk for micronutrient deficiencies given the
circumstances of their origin, their current residential environment, and their dependence on food
aid (Dye 2007). Interventions promoting the reduction of micronutrient deficiency in refugee
settings, including food fortification and dietary diversification are not often evaluated
systematically for their actual impact on reducing these issues in refugee populations. As a result,
there is little evidence for the most effective prevention strategies for refugees. As well, there is
some evidence that interventions for micronutrient deficiencies in non-refugee populations may
not be adaptable to refugee situations (Dye 2007).
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Nutrition interventions and the effectiveness of food aid practices in refugee settings often go
unchecked (Dye 2007). This reflects the biopower of food aid in refugee settings that can have a
lasting impact on these populations during resettlement. In fact, research on food aid in the
United States has shown that the most resources are just enough to meet the basic needs of
individuals and that a resource gap exists in food assistance (Gunderson, Kreider and Pepper
2018). The literature widely notes that refugee populations experience a nutrition and dietary
transition before and during forced migration as well as during settlement in refugee camps and
upon resettlement in a permanent location (Nunnery 2017; Dharod 2014). Research also notes
that refugee populations living in the United States often adopt unhealthy American food habits,
such as consuming junk food (Rondinelli et al. 2011) and soda (Misra et al. 2016), as well as
experience changes in daily physical activity levels (Wieland et al. 2015). Refugee populations
have also shown an increasing trend in the development of chronic, non-communicable diseases
such as overweight and obesity, diabetes, and heart disease (Rhodes, Chang, and Percac-Lima
2016; Yun et al. 2012; Palinkas et al. 2003). Much of the research covering this topic has the
goal of identifying a way to measure this transition being experienced by refugees, for example,
by looking for correlations with acculturation levels (Dharod et al. 2013). Many of these patterns
have also been observed in my previous research with Congolese refugees (Baer et al. 2017) as
well as research with Burmese refugees in Tampa (Baer et al. 2014). These studies show how
both refugee populations experienced a nutrition transition upon resettlement and began to
develop different eating habits including the increased consumption of unhealthy foods and
beverages. As well, both populations noted concern with weight gain and diabetes.
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Health and Nutrition Programs for Resettled Refugees
While there is some research available on piloted health and nutrition education programs
for refugees, there is a lack of research that focuses on refugees resettled in Florida (Trapp 2010;
Gunnel et al. 2015). Location-specific research is critical as food systems, resettlement practices,
and assistance services vary by state. Suggestions are often made in research about refugee
health and nutrition for location and culturally-specific programming (Mulasi-Pokhriyal and
Smith 2011) as well as policy implications (Worabo et al. 2016, Barnes, Harrison, and Heneghan
2004). However, little research seems to be conducted from a local or applied perspective or has
shown the creation of location or culturally specific programming.
There have been some local research projects that have taken an applied perspective on
resettled refugee nutritional status and diet. Burmese refugees living in Tampa have health
behaviors and perceptions of health care rooted in cultural beliefs (Baer et al. 2011). Health
issues amongst the Burmese refugee community were similar to those found amongst the
Congolese including issues communicating with health professionals and the unrealistic
expectation of rapid self-sufficiency. (Baer et al. 2011). Burmese refugees also experienced a
nutrition transition (Baer et al. 2011) and extended time in refugee camps correlated with shorter
stature in children (Baer et al. 2015). Burmese refugees in Tampa also show a propensity to
retain traditional food habits with a majority of consumed meals considered Burmese meals
(Baer et al. 2016). Findings from these studies were organized into recommendations for the
improvement of refugee resettlement services in Tampa (Baer et al. 2011; Baer et al. 2015; Baer
et al. 2016) and assisted in the creation and improvement of community gardening initiatives
(Baer et al. 2014).
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The literature also notes that programs targeted at refugee populations need to be
cognizant of the problems created by a one-size-fits-all approach to refugee education (Offelen et
al. 2011). Most educational material given to refugees, including those in Florida, is generically
geared toward refugees and not reflective of specific populations (Florida Department of Health
2017; USCRI 2016). This approach does not account for cultural and experiential differences
between refugee populations that affect how the diet and nutrition transition are experienced.
This includes the cultural significance of food and the connections between mental health, food,
and migration (Maharaj et al. 2017; Vue, Wolff, and Goto 2011; Tiedje et al. 2014).
Some research on food insecurity and diet has focused on the use of education classes
and ESOL classes for improving overall refugee diet and food choices. The dietary and nutrition
transitions for refugees in complicated by language acquisition (Hadley, Patil, and Nahayo 2010;
Wilson et al. 2010) Hadil, Patil, and Nahayo (2010) suggest that classroom and education-based
initiatives may be most successful in impacting refugee health and improving the integration of
refugees into the United States food system. Gunnel et al. (2015) utilized ESOL classes for
improving refugee nutrition through the integration of nutrition education and specifically SNAP
nutrition education into ESOL classes. This research will take a similar perspective and utilize a
local ESOL program as the setting for a food and nutrition intervention through the construction
of educational curriculum that focuses on teaching local refugee communities about food
assistance benefits and healthy eating in order to combat issues of food insecurity and increasing
health concerns.
Summary
Refugees resettled in the United States face a series of challenges, barriers, and
expectations that are influenced by refugee camp experiences and the structure of refugee
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services both domestically and internationally. The structure of refugee services and the
resources made available to refugee populations is reflective of the lack of deservingness and
market citizenship of refugees in the United States. The available educational and informational
materials regarding food assistance benefits and healthy eating, along with issues of access to
healthy and familiar foods, show this lack of deservingness as the materials are inadequate and
inappropriate for communities that would benefit from them most. As well, the lack of programs
and appropriate information regarding accessing, maintaining, and utilizing these benefits
highlights how refugees have not yet earned, or become deserving of through economic
contribution, the rights to these benefits by societal views. Resources are rarely made or updated
to better assist these communities as refugees lack the market citizenship needed to make them
deserving of better and appropriate assistance. As well, programs that aim to assist in adaptation
to life in the United States, like ESOL classes, are not required or expected, by federal standards,
to teach refugees about accessing and using these programs. This exacerbates the challenges to
adaptation and integration already faced by refugee communities. Recognizing how lack of
market citizenship and deservingness contributes to challenges to adaptation is needed to better
understand and target needs of refugee communities in the United States.
While research has been done that explores food insecurity amongst refugee populations,
there is little that takes an applied perspective to food and nutrition issues among resettled
populations. Many interventions and educational material in place for resettled refugee
communities take a broad perspective on health and nutrition and do not consider the experiences
and perspectives of the various refugee communities targeted. This project aims to create an
intervention for local refugee populations targeting issues with food insecurity and healthy eating
through the creation of ESOL material that considers the perspectives of different refugee

24

populations living in the Tampa area. By including the specific experiences of refugee
populations in Tampa, this intervention aims to better address food issues among local
communities than current educational material available. The results of this project can speak to
the effectiveness of using ESOL classes as sites for intervention among refugee communities and
act as a pilot for more interventions targeting other issues facing refugee communities.
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CHAPTER THREE:
METHODS

Introduction
This project used a qualitative methodology to evaluate the effectiveness of the created
curriculum materials and ESOL classes as a site for intervention. The methods for this project
included a review of current and the creation of new curriculum materials, a focus group,
piloting the created materials, and two sets of interviews, pre- and post-piloting.
Field Site
Data collection for the focus group, pre-interviews, piloting of created curriculum
materials, and post-interviews took place at a CARIBE location in Hillsborough County.
CARIBE offers free ESOL classes to adult refugees, asylees, and Cuban, Haitian, and other
entrants with refugee or asylee status at various locations throughout Hillsborough County.
There are currently seven CARIBE locations in Hillsborough County that are spread throughout
the geographical areas. CARIBE also offers classes at a local factory that employees many
refugees and asylees. Along with ESOL classes, CARIBE offers General Education
Development (GED) classes and post-secondary vocational training. Classes at CARIBE are not
separated by individual level, rather they are split into groups by general skill level. Class groups
include Level A to C (Literacy), Level 1 to 3 (Beginning English), and Level 4 to 7 (Intermediate
to Advanced English). CARIBE locations also include students from various ethnic
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backgrounds, language groups, and attained education levels with certain locations having higher
volumes of specific ethnic and language groups than other locations.
The field site for this study was selected by the CARIBE administration. When the
material was finished, a CARIBE administrator was informed of its completion and asked for a
class to pilot the materials. The administrator was told of the data collection methods and given
the guidelines for the test class: students that were Level 4, from varied ethnic backgrounds and
language groups, and offered at different times of the day. From these guidelines, the
administrator selected a CARIBE location for data collection. The location for this study offers
both day and evening classes and classes for all levels and included students from various ethnic
backgrounds and language groups. The curriculum materials for this study were piloted in two
different classes, a day and an evening class, with Level 4 to 7 students. These classes were
taught by different instructors who determined when data could be collected and when the
material could be piloted. During the time of data collection, this CARIBE location was
preparing to relocate to a different location at the same general site.
Study Population
The students at the study field site are of majorly Hispanic ethnicity and spoke Spanish as
their first language with other ethnic backgrounds and language groups represented. In the
classes where materials were piloted, most students were from Cuba. Other countries of origin
included Venezuela, Democratic Republic of Congo, Syria, Haiti, and Ethiopia. One student was
from Puerto Rico and was relocated after Hurricane Maria in 2017. This individual, while not a
refugee or asylee, was given temporary status, similar to entrants from Cuba and Haiti, that
allowed the student to qualify for the same assistance as refugees and asylees including taking
CARIBE ESOL classes. The students involved in all data collection methods for this study were
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Level 4 or higher. A total of 19 students were in attendance for the piloting of the curriculum
materials. In the day class, 10 students attended class on the day of piloting materials. In the
evening class, 9 students attended class on the day the materials were piloted. CARIBE
attendance varies throughout the week which complicated data collection for pre-interviews,
piloting of created materials, and post-interviews.
While students were made aware of the days that the materials would be taught and
interviews would be conducted, attendance in the selected classes varied on the days of data
collection. Instructors in the selected classes stated that attendance varies throughout the week
and is often unpredictable. Both instructors indicated weather as a major factor in determining
class attendance with fewer students attending class on days with a lot of rain or days that are
relatively chilly. The instructors explained that many of the students choose not to attend class on
these days, sometimes because of using public transportation or walking. Varying work
schedules of students were also indicated as effecting regular attendance. Some students who
participated in the pre-interviews were not in attendance on the days of piloting the materials.
Some students who were in attendance for the piloting of materials were not in attendance for
post-interviews. Pre- and post-interviews had to be conducted at the CARIBE sites while the
location was open and staffed as required by the CARIBE administration. This policy is in place
to protect the students. Students in CARIBE classes also vary on arrival time. It is common for
students to arrive late to class and many of the students who participated in the test classes
arrived up to 30 minutes after the class had started. This meant that some of the material had to
be repeated for newly arrived students. Instructors determined when data could be collected and
on what day the materials could be piloted. This helped to minimize interrupting class lesson
plans on material included in testing.
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Curriculum Development
The piloted curriculum was developed to reflect the current curriculum materials utilized
by CARIBE. This material was also created under the guidance of another CARIBE instructor
for whom I volunteer at a different CARIBE location. This instructor helped with the editing
process by reviewing the created materials and suggesting changes and improvements. CARIBE
utilizes the Future: English for Results curriculum (Diaz, Magy, & Salas-Isnardi, 2010). and
instructors have the agency to move through the curriculum as they choose. This means that the
instructors can create their own lesson plans and are not required to follow the order of the
Future curriculum. However, the CARIBE instructor who helped guide the creation of the
materials stated that CARIBE instructors try to maintain the “logical flow” of the utilized
curriculum. So while instructors are not required to teach the curriculum in chapter order, they
often use the order to guide their own lesson plans. The materials created for this research were
made to reflect the Future 4: English for Results curriculum for Level 4 CARIBE students (Diaz,
Magy, & Salas-Isnardi, 2010). Level 4 was selected for this pilot study as students at this level
are considered to have at least intermediate English-speaking abilities. Students at Level 4 are
able, and encouraged, to hold conversations in English and classes are taught entirely in English.
This allowed for data collection methods to be done without the use of a translator and for the
thoughts and opinions of participants to be effectively communicated. Students at Level 4 are
also utilizing curriculum that covers more advanced subjects such as reading and following the
law, interpreting lease agreements, reading and using tables and charts, and understanding health
insurance forms, among others (Diaz, Magy, & Salas-Isnardi, 2010: vii-ix). As the information in
the created materials covered topics like interpreting a legal statement, filling out an application,
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and interpreting a table, Level 4 students were expected to be able to complete the relevant
activities and communicate any thoughts and questions about the subject matter.
The main goal for this material was for the edited, finished product to easily fit into the
current material so it could be utilized by CARIBE instructors in their classes. As such, the
created curriculum materials were chosen to fit between two specific chapters in the Future 4
curriculum - “Chapter 5: Safe and Sound” and “Chapter 6: Moving In”. These two chapters were
chosen as they seemed to be the most logical place for the type of information in the created
materials. “Chapter 6: Moving In” teaches students how to understand and interpret a lease and
the responsibilities of tenants, discuss problems, and use a graphic organizer (Diaz, Magy, &
Salas-Isnardi, 2010: vii-ix). “Chapter 5: Safe and Sound” teaches students to interpret
representational graphics and use a graphic organizer (Diaz, Magy, & Salas-Isnardi, 2010: viiix). These components of the chapter reflect similar components in the created materials
including interpreting food assistance applications and identifying beneficiary responsibilities,
reading a table and other representational graphics, and using a graphic organizer. As such, the
created material was designed to reflect the style of activities and lessons in these chapters.
In the Future curriculum, each chapter highlights three grammatical points that are taught
along with the theme of the chapter. As the created material was designed to fit between
chapter’s 5 and 6, a grammatical point from chapter 5 was used to help teach information about
food assistance benefits and healthy eating. For this project, present real conditionals were
chosen to be highlighted throughout the created material. Present real conditionals are meant to
offer advice, direction, or to tell someone the effects of an action (Diaz, Magy, & Salas-Isnardi,
2010: 88). This was chosen as facts about food assistance benefits and healthy food choices
could easily be presented in present real conditional sentences. For example, a sentence from
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Lesson 2 in the created materials states, “If you have trouble with your application, you should
call DCF at 1-866-762-2237” (Appendix 2). This sentence reflects the style of other statements
throughout the created materials. This grammar point allowed for relevant information to be
presented as advice or instructions on how to access, manage, and use food assistance benefits
and making healthy food choices.
To easily situate the new materials in the current CARIBE curriculum, the activities and
lessons were designed to reflect those in Future 4 workbook for chapter 5 (Diaz, Magy, & SalasIsnardi, 2010: 85-104). The Future curriculum highlights specific goals in each chapter in the
form of “unit goals” use various activities and lessons to work through these goals. Unit goals
were outlined for the created materials with activities and lessons designed for each goal
(Appendix 2). The activities and lessons for each unit are categorized as “Listening and
Speaking”, “Grammar”, “Reading”, “Life Skills” and “Writing” (Diaz, Magy, & Salas-Isnardi,
2010: 85-104). The created materials reflected these categories. In the materials, “Listening and
Speaking” took the form of a recitation activity using the electronic monitor where students
listened to a conversation, which I read, and then took turns practicing the conversation with
each other (Appendix 1). For “Grammar”, present real conditionals were presented using
graphics boxes and “grammar watch” boxes (Figure 1). Present real conditionals were also
incorporated into all other categories throughout the materials (Figure 2; Figure 3). “Reading”
took the form of a short story about a newly arrived refugee listening to and following the advice
of a friend about using her food assistance benefits and planning healthy meals. This activity also
had students identify and underline the included present real conditional sentences, combining
activities from two Future lessons (Figure 4; Figure 5). The “Life Skills” chosen for the created
materials included, reading and understanding the information needed to fill out an application,
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reading and interpreting a WIC table (Figure 6), and interpreting and creating a meal plan.
Reading and understanding the information needed to fill out an application, specifically the
SNAP application, and reading a WIC table, meaning the monthly food allotment, were chosen
as a life skill due to struggles using and understanding WIC and SNAP reported by the
Congolese community (Baer et al. 2018). Reading a WIC table was also chosen due to
experiences I had taking Congolese women to the store to use their WIC cards and the struggles
we had interpreting their WIC food allotments. Interpreting and creating a meal plan was
incorporated as a method of teaching students how to calculate whether one’s daily consumption
met the daily recommended intake guidelines from the USDA. Finally, “Writing” took the form
of a “Make it Personal” activity where students were encouraged to write what members of their
families one would need information for when filling out a SNAP application (Figure 7). Writing
was also incorporated in many different activities under the other categories. Figures 1 through 6
show comparisons of the Future curriculum activities and the created materials.

Figure 1: Grammar Graphic from Electronic Monitor Sheet
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Figure 2: Comparison of Future Lesson (top) and Created Materials (bottom)
Incorporating Present Real Conditionals

Figure 3: Comparison of Future Curriculum (left) and Created Materials (right) that
Incorporates Present Real Conditionals (Writing)
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Figure 4: Future Curriculum Reading Activities

Figure 5: New Materials Combining Style of Future Reading Activities
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Figure 6: New Materials Study Skill Activity

Figure 7: New Materials Writing Activity
Focus Group
One focus group was conducted with students at the field site to determine the
appropriateness of the created curriculum. Students were recruited one day prior to data
collection. I was introduced to students by the instructor who informed the students that I was
conducting research. I explained my research project and that I had created curriculum materials
for CARIBE that were meant to teach students about food assistance benefits and healthy eating.
I told the students that I wanted to ensure none of the materials would be seen as offensive or
inappropriate and wanted them to review the materials before I used them in class. Students were
instructed to arrive to class early if they wished to participate in the focus group. As stated

35

previously, students often vary on arrival time so classes usually begin late with the first 30
minutes of the class acting as a review period. This unofficial review period was used for the
focus group.
Students were recruited from the higher level class (Level 4 to 7) and included students
who were also in the class where the curriculum material was piloted. Eight students participated
in the focus group (n = 8). Of the eight students, five were women and three were men. Students
were from various ethnic backgrounds including Cuban, Haitian, and Syrian. This was important
to ensure that mixed perspectives reviewed the material for appropriateness. Students were asked
to look over the created material and then were asked questions regarding the appropriateness of
the images and names used. Students were also asked about any formatting issues including font
size, readability, and clarity. The focus group participants were verbally consented prior to being
given the materials and were informed that, due to the nature of the focus group, participation
would not be confidential. All notes from the students were recorded and used to make final edits
on the materials before pilot testing.
Pre-Interviews
Students from the test classes were recruited for participation in the pre-interviews by
asking for volunteers to participate. One day before conducting the interviews, students were
informed that I would be returning the following day to conduct interviews regarding their
experiences with using food assistance benefits and shopping for groceries in the United States.
Students were informed that participation in the interviews was voluntary and that any students
who wished to participate were encouraged to arrive to class early, if possible. On the day of the
interviews, students in the test classes were asked if they wished to participate in the interview. If
so, students were taken to an unused classroom at the CARIBE location. Participants were
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verbally consented and informed that participation was voluntary and confidential. Students were
also asked for permission to audio record the interview so the interview could be played back
and that their names would not be stated during the recording.
A total of 10 students participated in pre-interviews between the two test classes.
Participants were asked questions regarding their experiences with using food assistance benefits
including if they knew where to apply for benefits like SNAP or WIC and what information was
needed to apply. Students were also asked about how they first enrolled in food assistance
programs and who helped them apply for benefits. Questions were also asked regarding
participants’ experience shopping for food in the U.S. and their first experience using food
assistance benefits at a grocery store. Additionally, questions regarding opinions on food in
America and healthy eating were asked.
At the end of the interview, students were shown current informational materials about
food assistance benefits including a brochure from DCF, a Frequently Asked Question guide,
and an example flyer about SNAP benefits. This purpose of this was to get an understanding of
what types of informational materials the participants had seen or been given. Students were also
asked whether they had been given any materials or information other than those I presented.
Piloting of Created Materials
Materials were piloted in one day class and one evening class. The day class lasted for
four hours with one 15-minute break and the evening class lasted for three hours with no break.
Students in both classes were informed of the day the materials would be piloted. I was
reintroduced to the students prior to teaching the class. To avoid conflict of interest, all students
were told that I had created the material for CARIBE and my master’s thesis research and that I
would be evaluating the materials to improve them before returning them to CARIBE for use in
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all classes. Nine students attended both the day and evening classes on the day of piloting the
materials. Eighteen students were taught the created materials in total.
I created a teaching guide (Appendix 1) to help me organize the lesson and lead the class
through the materials. No specific teaching pedagogy was chosen to pilot this material, rather I
relied on different teaching methods I have learned as a volunteer CARIBE instructor for the past
year. I have helped teach ESOL at a different CARIBE location since the spring of 2018. As a
CARIBE volunteer, I have learned about teaching ESOL from the lead instructor and relied on
the skills and methods, such as repetition and discussion of just covered activities, that I have
learned. I also acted as a volunteer ESOL and citizenship instructor for 18 months during my
undergraduate studies in Akron, OH.
The lesson began by introducing the topic of the materials, food assistance benefits and
healthy eating. I asked the students to tell me what they already knew about food assistance
benefits and whether they have used them before. This discussion helped to focus the students on
the topic of food assistance and healthy eating. Students were then asked to read a conversation
that was displayed on the electronic monitor (Appendix 1). The conversation was written as two
individuals, one a newly arrived refugee and one a United States citizen, discussing how to buy
food in the United States and what benefits are available to refugees resettled in the United
States. The conversation was first read as a group with students mimicking my recitation.
Students then took turns reading as each character. After all the students had recited the
conversation, I asked the students questions about the information in the conversation including
what benefits were available to refugees and where they should go to apply.
Students were then introduced to the grammar lesson that was incorporated into the
material. Students were taught how to use and the proper grammar for present real conditional
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sentences (i.e. If you want to apply for food assistance benefits, you can apply online or at the
Department of Children and Families.). Example sentences were shown on the electronic
monitor and students were asked to recite the sentences that pertained to applying for food
assistance benefits. Students were taught that present real conditional sentences include two
clauses - the if clause and the results clause. The comma in the present real conditional sentences
between the clauses was emphasized with an elongated verbal pause to show the natural pause in
the sentence. This helped students understand how to differentiate between the clauses in the
sentence and where the comma should be placed in the sentence. Students were also shown
present real conditional sentences that began with the results clause and taught that no comma is
used in present real conditionals when the statement begins with the results clause rather than the
if clause. Grammatically incorrect sentences were then displayed on the electronic monitor.
Students were asked to read the sentences and indicate where the comma should be placed in the
sentence to make it grammatically correct. Students then wrote in the commas in the correct
place in the sentence and asked to reread the sentence.
Following the introduction to the topic of food assistance and healthy eating and the
grammar lesson, students were given the worksheets. The unit goals on the front of the materials
were discussed and explained. Students were then led through the different activities in the
worksheets. For each activity, the directions were explained and students were asked to complete
the activity on their own. Throughout the lesson, students were explained the directions for each
activity and asked to complete it on their own. After most of the students had finished, the
activity was reviewed as a class and explanations for each answer were given. Often a completed
worksheet with the correct answers filled in would be displayed on the electronic monitor to
review the answers.
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The worksheets were split into two main sections - food assistance benefits and healthy
eating. Each section included activities that had students practice present real conditionals while
learning about different aspects of using food assistance benefits and making healthy food
choices. In the food assistance benefits section, the worksheets included explanatory sections
such as “Grammar Watch” and “What Does That Mean” For Lesson 3, each section of the SNAP
application was displayed on the electronic monitor and explained. I read the legal agreement, as
it appears on the application, to the class and then read the simplified version and explained what
an individual is agreeing to when signing the statement. I then displayed the chosen sections
from the application on the electronic monitor and reviewed them for what information one
needs when filling out the application. Students were asked questions about different elements in
the application. I also explained that the SNAP application differs from the WIC application and
that while individuals applying for WIC would need similar information (income, expenses,
etc.), they would have to go to their local WIC office to apply and they could not complete the
application online or at DCF.
The food assistance section of the worksheet continued with lessons regarding using food
assistance benefits in the grocery store. Students were taught to read a table by looking at an
example of a WIC monthly grocery sheet. This section also included an explanation on
abbreviations commonly seen on WIC food allotment tables such as pkg (package), oz (ounce),
and btl (bottle), among others. Students also read through a short story about a woman using her
food assistance benefits at the store for the first time. Students took turns reading through the
story and were then asked questions regarding what they read. They were also asked to underline
the present real conditional sentences throughout the reading. Asking questions about the lessons
and reading in the worksheets was meant to help students with reading comprehension and to re-
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emphasize the information on food assistance benefits and healthy eating. The reading also
included sentences on where to find healthier foods in the grocery store and making healthy food
choices. This was meant to help transition the lesson from food assistance benefits to healthy
eating.
The healthy eating section of the worksheets did not emphasize the grammar lesson on
present real conditionals as much as the previous and focused more on reading nutrition
guidelines, planning healthy meals, and how to measure how much of each food group an
individual has eaten. Students first reviewed the U.S. Department of Agriculture’s Daily
Recommendations on food intake. The daily recommendation graphic in the worksheets was
displayed on the electronic monitor and students were asked questions regarding how much of
each food group they were meant to consume each day. Students were also asked about the
details for each food group provided in the graphic. For example, students were asked what was
meant by “whole fruits” or “lean meats”. The daily limits on added sugar, sodium, and saturated
fat were discussed. Additionally, I explained that these guidelines pertained to an adult
individual on a 2000 calorie per day diet and that these guidelines may not be appropriate for all
individuals including children and those that are highly active. The worksheets then gave
examples of daily recommendations and serving sizes. Students were shown visual examples of
ounces of whole grains and protein and cups of fruits, vegetables, and dairy. Students also
discussed tips for healthy eating. As the final lesson in the worksheets, students were asked to
review a daily meal plan and answer questions regarding whether the meal plan met the daily
recommendations.
Additional information regarding daily calorie intake and nutrition guidelines were
provided after the lessons. The final pages of the worksheets included tables that broke down the
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daily caloric intake and food group consumption for individuals by gender, age group, and
activity level. Students were taught how to use the table to find the appropriate daily
consumption recommendations for themselves and their family members. A graphic for infants
aged one to two years was also provided. At the end of the class, students were asked if they had
any additional questions. Students were also told when post-interviews would take place and that
participants would be asked questions regarding their thoughts about the lesson and created
materials.
Post-Interviews
A total of 11 students participated in post-interviews (n = 11). Participants for the postinterview were recruited by asking for volunteers at the end of the test classes. Students were
told that they could volunteer to be interviewed to share their thoughts and suggestions regarding
the created curriculum materials. Students were informed of the day that post-interviews would
take place and asked to arrive early to class if possible. Participants in the post-interview
included some individuals who participated in the pre-test. Not all participants in the preinterviews attended CARIBE on the day of the post-interviews and could not participate in the
post-interview. All post-interview participants attended one of the test classes and were taught
the curriculum material. Participants were verbally consented and informed that participation
was voluntary and confidential. All participants were also asked for permission to audio record
the interview for playback later.
Participants in the post-interviews were asked questions regarding their thoughts on the
curriculum materials including what they liked, disliked, and changes they would make. Students
were also asked some of the same questions as the pre-interview including where to go to apply
for benefits, what information is needed to apply, and what types of food can be purchased.

42

These questions were asked to better understand the efficacy of the created materials and
whether the students understood and retained information included in the lesson. Students were
also asked questions about shopping for food in the United States, what food is considered
healthy or unhealthy, and their overall experience in the United States. Additionally, I asked
students if they had any remaining questions regarding food assistance benefits or healthy eating
or if there was any information that they felt should be included in the curriculum that currently
was not.
Analysis
The data from the focus groups and interviews were thematically analyzed to understand
the perspectives of the participants and to note what changes should be made to improve the
materials and better relay information on food assistance benefits and healthy eating. The focus
group was audio recorded and transcribed. Suggestions for edits were identified and used to
make changes to the curriculum prior to piloting the materials. All audio recorded pre-interviews
and post-interviews were transcribed and analyzed for common themes and responses. Questions
in the pre-interviews and post-interviews regarding accessing, maintain, and using food
assistance benefits and identifying healthy foods and how to locate them in grocery stores were
also analyzed for correct responses based on the information taught in test classes. The responses
for these questions were used to measure the effectiveness of ESOL classes as a point of
intervention for issues in dietary and nutritional adaptation amongst resettled refugee
communities.
Summary
This project relied on qualitative methodologies to understand participants’ perspectives
on food assistance benefits and healthy eating, their knowledge on these subjects before piloting
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the created materials, and the efficacy of the materials on relaying information on these subject.
The interviews also acted as pre- and post-tests with questions that helped to understand if the
information was retained. This project also focused heavily on the creation of the materials and
ways to improve the materials that make them beneficial to ESOL students and class instructors.
As the creator of the curriculum, I learned the difficulty faced in incorporating life skills or
lessons outside of English grammar and vocabulary into ESOL curriculum. ESOL materials can
be complicated to create and teach, particularly for a program like CARIBE that aims to assist in
refugee integration. The majority of educational materials for food assistance or healthy eating
are not created with the intention of incorporating them into classes for non-English speakers.
This presents a challenge to educators who wish to utilize or teach the existing materials to
populations, like refugees, who need the most assistance in understanding the materials and
applying the instructions in everyday life. Collaborative work between ESOL educators and
anthropologists, who can provide context of the needs and culture of targeted communities, can
help to fill the gap created by the currently available educational materials.
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CHAPTER FOUR:
RESULTS

Introduction
In this section, the results are organized by the order by which the study was conducted.
First, the focus group results highlight the perspectives of the participants regarding the
information in and formatting of the created materials. The results of the focus group were used
to modify the created materials before piloting. Next, the pre-interview results relay the early
food shopping experiences of participants and their knowledge of food assistance benefits and
healthy eating at the time. The piloting of the created materials is then covered and depict results
from field notes taken during the test classes. Finally, the post-interview results are given and
show participants’ perspectives on the created materials, directions for edits and additions, and
their retention of information from the materials and test class.
Focus Group
A total of eight students at Level 4 or higher participated in the focus group (n=8). Of
these eight students, five were female and three were male. Four individuals were from Cuba
including three women and one man. Other participants included one male from Haiti, one
woman from Syria, one man from Ethiopia, and one woman from Venezuela. The students
reviewed the created curriculum materials for the appropriateness of the images, the language
used in the materials, and the readability and organization of the formatting.
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None of the participants indicated issues with the images used in the materials and no
participants found problems with the style of the materials. Two students stated that the created
materials looked similar to their usual worksheets. One man requested that the SNAP application
excerpts be enlarged so that they were clearer and easier to read. Another student suggested that
the font used in the short reading section also be made bigger to improve readability. Overall, the
participants did not find any major issues with the created materials and felt that the materials
were readable and appropriate. Following the suggestions of the students, the application
excerpts were made bigger and enhanced so they were clearer and the font style and size was
changed in the short reading section to improve readability.
Pre-Interviews
Ten students participated in the pre-interviews for this study. Students were asked
questions regarding their first experience shopping for food in the United States, their knowledge
and experience with food assistance benefits, and their opinions on food in the United States and
healthy eating. Three of the participants were male and seven were female. Six participants were
from Cuba. The other participants were from Puerto Rico, Syria, Venezuela, and the Democratic
Republic of Congo. Eight participants reported being resettled by the same resettlement agency.
On average, the participants had lived in the United States for three years with a range of 14
months to four years. The average age of participants was 40 years with a range from 31 years to
64 years. Six respondents were Level 4, two were Level 5, and one was Level 7.
Participants were asked if they could recall their first time grocery shopping in the United
States and to describe the experience. The majority of participants stated that they had good
experiences their first time grocery shopping but could not remember many specifics. Two
participants could not recall their first grocery shopping experience in the United States. One
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woman, from Puerto Rico, stated that the grocery stores in Tampa are very similar to those in
Puerto Rico so she did not feel as if there was a large difference to what she was used to. This
woman had been relocated to Tampa after Hurricane Maria and said that for her “...things were
easy because so much is the same. Some things are different but not very”. One participant stated
that his experience was “good” but that the grocery stores were very different from his home
country. This man, from the Democratic Republic of Congo, stated that the store was “very busy
with many people” and explained that stores like Walmart that “have everything you need” do
not exist in his country. He stated that he did not go to the store right away because the
resettlement service had given them food and cleaning supplies. The man from the Democratic
Republic of Congo was also the only participant who stated that he was taken to the grocery
store by his resettlement agency.
Participants were then asked what they knew about food assistance benefits like EBT or
Food Stamps and WIC. Most participants gave a similar statement to one Cuban woman who
said, “they help you to buy food”. One man from Cuba and one woman from Syria could not
explain what they were. When asked if they had ever used food assistance benefits, all but one of
the participants had used them but only two individuals still used them. One woman explained
that she used to used WIC when living in Puerto Rico. She then gave details about the
differences in WIC between the United States and Puerto Rico. She stated that in Puerto Rico, a
woman cannot use WIC in any store but that they had to go to a WIC-specific store that only
sold WIC authorized products. These stores are the only places in Puerto Rico where WIC
benefits can be used. She also said that while she no longer uses WIC, she thinks that there is,
“good and bad with how WIC is here”. When asked for more, she stated that WIC seemed more
simple and easy to use in Puerto Rico than in the United States. The Cuban man who did not
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know about food assistance benefits stated that he knew about food stamps but had never heard
of WIC. This man was also the only participant who had never used food assistance in some
capacity.
Participants were then asked to describe their first time using food assistance benefits at
the grocery store. Similar responses to their first experience grocery shopping were given.
Generally, participants reported positive experiences using food assistance benefits for the first
time. When asked who took them shopping or who explained how to use food assistance
benefits, seven individuals said they were taught by their friends or a family member who had
lived in the United States for a longer period of time. One participant, the Puerto Rican woman,
went by herself. The man from the Democratic Republic of Congo was the only individual who
reported being taught to use their food assistance benefits by a resettlement service. However,
they only taught him to use EBT and he and his wife taught themselves to use WIC. He went to
say shopping with EBT was “...very, very easy. The caseworker from [the resettlement agency]
taught us to buy food and to check out. He showed us to use the card and pin.” While his first
EBT experience was positive, he reported using WIC for the first time as frustrating. He stated.
“When me and my wife went to Walmart to use WIC, it was very confus[ing]. We used our list
of foods but we did not know we could only buy certain things. When we go to [the] cashier, she
tells us ‘sorry, you cannot buy that’. We did not know what to buy so it was very hard.” When
asked if someone taught them how to apply for food assistance benefits, all but one individual
said that they were never taught how to apply. It was a common experience for respondents to
have had their applications filled out and submitted by resettlement agencies and not be
explained the process. When asked, no respondents listed the online application as a way to
apply for food assistance benefits. Only two individuals knew that one had to go to the WIC
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office to apply for WIC. All of the respondents but one stated that you had to go to DCF to apply
for food assistance benefits.
The students were also asked about eating healthy and finding healthy foods. All of the
respondents felt that they ate healthy with the majority associating their healthy eating habits
with retaining their food preferences and traditions from their home country. Five of the six
respondents from Cuba associated unhealthy foods with refrigeration. When asked why
refrigerated foods were unhealthy, they explained that it was because those foods were not fresh.
Freshness and health was a common association, particularly with vegetables, fruits, and
chicken. An older man from Cuba said that American chicken is unhealthy because you have to
put it in the refrigerator and that chicken in Cuba does not go in the refrigerator. One Cuban
woman also compared the planting and harvesting of produce as a difference in healthiness
between Cuba and the United States. She stated that she did not think produce in the United
States was healthy because of the chemicals (pesticides) used, “In Cuba, everything is fresh. You
can go to the market or to the farmer and get fresh vegetables. But in America, they use the
chemicals. The food without chemicals here is very expensive.” Many students were also
concerned with sugar, salt, and fat in canned or boxed food. Seven students said they read labels
on products to look at the ingredients and nutrition facts so they do not buy foods with too much
salt, fat, and sugar. When asked if a person could eat healthy in the United States, all the
participants gave a positive response but six students said that eating healthy was more
expensive.
Piloting Created Material
The material was first piloted in the day class. The material was piloted on a Wednesday
morning. The weather was slightly rainy and the instructor said he was afraid the weather would
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mean fewer students would come to class. When the class began at 9:00 am, only two students
were there. After 15 minutes a third student came in. I began piloting materials at 9:15 am with
the three students. I asked the students what they knew about food assistance benefits and if they
could tell me about them. The two women in attendance both explained that food assistance
benefits help people purchase more food if they need it. One woman explained that WIC was
special and was only for women and babies and that food stamps let you buy anything. The other
woman interjected with, “Except hot food! You can’t buy that.” The male student did not
answer. I then explained what I would be doing that day and began with the conversation
element of the lesson. I displayed the conversation on the electronic monitor and asked the
students to repeat as I read through the conversation. I then asked the students to take turns
reading as either Person A or Person B. The students were generally good readers with only a
few pronunciation mistakes needing to be corrected.
After the conversation, I introduced the grammar lesson. During the grammar section,
three more students came in. I restarted the grammar lesson for these students, had them do some
activities on the electronic monitor, and then began with the packet of worksheets. As the class
worked their way through the worksheets, I would read the instructions and then explain the
directions further. For every activity except the reading, I had the students work alone for around
five minutes before reviewing the answers as a class. During the second lesson in the
worksheets, two more students arrived. These would be the last students to come to class,
bringing the total in the day class to ten students. I explained who I was, the purpose of the class
and the materials, and the grammar lesson to the two students before having them continue with
the current activity. I switched back and forth between using the electronic monitor and walking
around the class to go over the activities. I used the electronic monitor to review the answers to
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activities that required writing and typically used a verbal review for activities with matching and
true or false responses. The electronic monitor was also used for the section with excerpts of the
EBT application. This section took the most time to explain as I read through the legalese of the
signed agreement and then discussed the main points of what applicants agree to when they
submit the form to DCF. I also asked questions about what the different application sections
were asking for and what information the students would need to fill out the application. At
11:00 am the students took a 15 to 20-minute break as per the direction of the class instructor.
During the break in the day course, one student asked if I would answer some questions
for him. He had come in the class late and I had to quickly teach him the grammar lesson and
explain the materials to him as the rest of the students completed one of the lessons. He told me
that he was from Haiti and had been living in the United States for three years. He asked me who
I was and what I was doing teaching the course. I explained that I was a graduate student and that
I had made the materials they were working on for my research. I told him that the purpose of the
materials and my research was to teach refugees in ESOL classes about food assistance benefits
and eating healthy. He responded positively to my answers and said that he thought it was a
“great idea” for this to be taught to his class. The man then told me about his early time in the
United States and how he had to “learn everything on [his] own”. He said that when he arrived in
the United States, he was not taught anything about the food in the United States and that he had
to learn everything from his neighbor or from friends he made. He went on to say that he felt
refugees should be taught “everything they need to know when they get here. For me, I had to
learn myself, no one taught me anything. Now I can help other refugees because I have learned
things already”. He continued to express his frustration with having to adapt and integrate into
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life in the United States and that he thought my research was “very good, very good”. He stated
that “this is very important for refugees to know. It is good you are doing it.”
After resuming class, the students worked through the rest of the worksheets. For the
reading activity, I had students take turns reading the short story. The students read two to three
sentences before I stopped them. At each pause, I asked questions about what the student had just
read in order to encourage reading comprehension. After the reading section, I used the
electronic monitor to review the daily recommended consumption guidelines from the graphic in
the worksheets. I asked the students different questions about the recommendations like how
much they stated a person should eat and the other directions provided. This was useful for the
additional instructions like, “Focus on whole fruits” or “Eat a variety of lean proteins” as many
of the students did not know what was meant by this. I had to explain whole fruits, whole grains,
lean proteins, and why they should consume a variety of colors of vegetables each day. Though
this section, and the following activities on healthy food choice, took a long time to explain
given that it was shorter than the previous section of food assistance benefits, the students
seemed the most engaged during these activities. They asked a lot of questions about details in
the daily recommendation graphic and how to know how many ounces of something one was
eating. I showed the students the visual representation of some serving sizes on the following
page and then had them do an activity where they calculated whether a person had consumed
enough, and the correct variety, of each food group based on a meal plan. I ended the lesson by
going over the additional tables on the last pages of the worksheets and used the electronic
monitor to show them how to read and use each table.
At the end of class, I thanked the students for letting me teach them and they responded
in kind. Many of the students said that they liked the class and they liked learning about how to
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apply for food assistance. Some students also asked me additional questions that they did not
during class. One student asked me about specific income requirements for food assistance and if
he could find out if he would qualify for food assistance before filling out the application. I told
him that the income levels vary based on a lot of different factors but that the DCF website has a
calculator tool to tell a person if they would likely qualify or not. I then got asked some questions
about applying for Medicaid, and while the initial application is the same as the one for food
assistance benefits, I did not know enough about Medicaid to feel comfortable answering their
questions. I told these students that they could try and find the answers on the DCF website listed
in the worksheets but that I would also tell their instructor they had these questions so he could
address them in a later class.
For the evening class, teaching the material went the same as the day class. The evening
class began at 5:30 pm and similar to the day class, only three students were in attendance at the
beginning. I waited ten minutes before starting class and began by asking the students about their
knowledge of food assistance benefits. One woman gave a longer explanation of food assistance
benefits and WIC while the other woman nodded in agreement and sometimes interjected with
more information. When I asked the male student what he knew, he said he knew nothing. I
asked if his family ever used food assistance. He said that they do but that he has never gone
shopping with them or used the cards himself. As I taught the class, more students came in until I
had ten students in attendance.
The evening class had more questions throughout the lesson and seemed to want to know
more specifics about food assistance benefits and healthy eating. They had questions about the
differences between EBT and WIC, knowing what varieties of foods are WIC-approved, and the
difference between whole and processed grains and lean and non-lean meats. Often, their
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questions would prompt another student to answer or to provide an anecdote about their own
experiences. Overall, this class was more communicative than the day class and the students held
more conversation. At the end of the class, the students thanked me for teaching them and a few
approached me with additional questions. The additional questions asked by both classes helped
indicate edits that should be made to the created materials and future directions the curriculum
should take. For example, students wanted to know what WIC tags looked like in the stores, and
so this visual was incorporated into the worksheets. Overall, the students seemed to respond
positively to the materials and interested in learning more about food assistance benefits and
healthy eating.
Post-Interviews
11 students participated in the post-interviews. The interviews for the day class took
place four days after piloting the materials, as determined by the instructor. The interviews for
the evening class took place one day after piloting the materials. Five participants were male and
five were female. Five participants were from Cuba with other countries of origin including the
Democratic Republic of Congo, Haiti, Ethiopia, and Venezuela. Seven students from the preinterviews were also participants in the post-interview. Participants were asked questions
regarding their thoughts and opinions on the piloted materials and changes they would like to see
made. Students were also asked some repetitive questions regarding accessing and using food
assistance and finding healthy foods in the United States. These repetitive questions helped to
measure the effectiveness of the materials. To note, students were encouraged to give honest
responses on what they liked, did not like, and what changes or additions they would want made
in the materials. As students knew I had created the materials, I informed them that I wanted to
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make sure that the materials were good so that they could be used in CARIBE and that all
opinions, positive or negative, were welcome.
Students were asked what they liked about the new materials they tested. All of the
participants gave positive responses with most saying the liked everything. When asked for more
specifics about what they liked, most participants talked about the meal plan and food
consumption tables and the food assistance application. The healthy eating and meal planning
section seemed to be the most engaging part of the materials for both classes. One man from
Haiti stated that he liked learning information like this but that he wished he had learned it when
he first arrived. He said, “Learning things like this is very important for a refugee. A refugee is in
a new place and does not know about many things because there is many differences from his
home country. We need to teach more refugees about important things so that they can be
successful.” Two women stated that they liked learning about food assistance benefits because
they did not know about the application process. One man said he liked learning about the food
assistance benefits because he had never used them but was happy to learn about them so he can
apply in the future if he needs to.
Participants were also asked about what they did not like about the materials. No
participants stated things they did not like. The man from Haiti again talked about how he thinks
the information should be taught to all refugees and that everyone needs to learn about benefits
and eating healthy. When I told him that I had future plans of making the materials available to
CARIBE for them to use, he stated he was glad to hear that and that it was. Participants were
also asked what changes they want to see made. Two participants wanted more excerpts from the
application and to have a section where the student can try to fill out the application. Another
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student suggested more lessons about planning healthy meals. Another student suggested that the
class be more than one day.
Students were asked some questions from the pre-interviews in order to see how much
information was retained from the pilot class. When asked where someone can apply for food
assistance benefits, all but one student stated that the application can be found at DCF. The same
students also correctly answered the WIC office when asked about applying for WIC benefits.
Only three students said that you can also apply for benefits online. When asked what
information a person needs to know when filling out an application for food benefits, all of the
students were able to list at least some of the information needed including income, expenses,
social security numbers, and citizenship status. Participants were also asked some additional
questions pertaining to the subjects learned in the class. When asked if they could find healthy
foods in the United States, all of the students said they could and six students recalled that more
fresh and healthy foods are found around the perimeter of the grocery store. Participants were
also asked to name healthy foods. Students listed fresh fruits and vegetables, whole grains, and
lean meats. There was no discussion of refrigeration relating to healthy foods as in the preinterview and participants seemed more open to the idea of finding healthy foods in the United
States.
Finally, students were asked if they had any additional questions or things they wanted to
know. One woman explained that she no longer had EBT because she and her husband did not
reapply. She asked if she could apply again as her husband was working and she was not. I
informed her that she could apply for EBT again because her husband was working. Three
students asked about income levels for being approved for food assistance. One woman asked
about applying online and how the application was different than filling it out at DCF. Two
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participants wanted more information about finding the daily recommended nutrition intake for
different members of their families. These additional questions indicate topics that should be
added or expanded upon in the created materials.
Discussion
Results from the pre-interviews, post-interviews, and informal discussions and statements
during the piloting of the created materials show that refugees and asylees are relying on peers,
refugees and asylees who have lived in the United States for a longer period of time, to learn
how to navigate the American food system and access and use food assistance benefits. Rather
than relying on “experts” from resettlement services, these individuals were dependent on other,
more established, refugees to learn how to adapt to life and eating in the United States. This is
not an uncommon practice among resettled refugee communities. Hamilton and Moore (2004)
describe how refugees often learn to adapt or integrate into host communities by observing and
communicating with peers. This style of learning is reflective of peer observational teaching or
collaborative teaching, a method taught in educational theory and studies. Peer teaching is
usually defined in the context of a classroom. Whitman (1998) defines peer teaching as, “one or
more students teaching other students in a particular subject area and builds on the belief that “to
teach is to learn twice”, emphasizing how the student teacher reciprocally learns by teaching
their peer. Refugees learning from their peers are an example of an informal practice of this
teaching style. This practice has the potential to be utilized effectively in more formal refugee
education settings like ESOL classes. ESOL materials can incorporate stories from other
refugees to enhance current curriculum and make the lessons more relevant to refugee students.
This idea has been utilized in another applied project in which I assisted. In 2016, I helped
collect oral histories or refugees and compile them into a book to be utilized by CARIBE or
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other education institutions (Baer and Holbrook, 2017). This collection of oral histories was
intended to help other refugees learn English while reading the stories of peers who were
previously resettled and have successfully adapted to life in the United States. Increasing the use
of this type of teaching methodology and incorporating it into ESOL curriculum materials may
assist in helping refugee communities better adapt to life in the United States by formally
utilizing a style of teaching already occurring.
While participants have learned or are learning about accessing and using food assistance
benefits from other refugees, their reliance on peers shows a gap in resources, education, and
services on the part of resettlement agencies. A single participant indicated that their caseworker
took them to a grocery store and taught them to use their EBT card. However, this individual was
not taught how to use their WIC benefits and described their confusion the first time they
attempted to buy food using WIC. This is not an uncommon practice among resettled refugees.
Dharod et al. (2013) found that refugees in the United States have to train themselves or learn
from other refugees to do weekly or planned food shopping. With almost all participants stating
that they learned to use benefits from friends or family, utilizing the aforementioned peer
observational learning, there is a definitive and acute gap in resettlement services. Resettlement
services are failing to fully educate and meet the needs of their refugee clients. This speaks to the
need for more comprehensive education and practices by resettlement agencies that effectively
address adaptation and integration issues facing refugees in the United States. As dietary,
nutritional, and other food-related issues are readily reported in research (Dharod et. al 2011;
Peterman et al 2013; Gallegos, Ellies, & Wright 2008), services that are meant to help refugees
successfully integrate, including educational programming, need to better address these chronic
issues with changes to practice.
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The structure of ESOL guidelines and national assessments, and thus CARIBE, also
reflects the gaps in refugee resettlement in regard to educating individuals about food assistance
benefits. During the development of the curriculum materials, the CARIBE instructor who
assisted me and I had a conversation about why the ESOL curriculum does not already address
food benefits. The instructor stated that CARIBE follows the CASAS guidelines. CASAS,
Comprehensive Adult Student Assessment Systems, is a nonprofit organization that provides
ESOL assessments, and others, that have been approved and validated by government agencies
like the Department of Education and Department of Labor (CASAS 2019). The CASAS
assessments for ESOL identifies, “more than 360 essential life skills that youth and adults need
to be functionally competent members of their community, their family, and the workforce”
called CASAS Competencies. While the CASAS Competencies do address healthy eating they
do not identify food assistance benefits as one of the life skills needed to be a “functionally
competent member” of society (CASAS 2019). As CARIBE is a nonprofit organization whose
financing is partly dependent on student success rates, the main goal of CARIBE lessons, as well
as the Future curriculum, is to have students pass their CASAS assessments and do not address
issues or topics not identified as important by CASAS or governmental bodies that utilize it. In
regard to healthy eating, while this topic is covered in CARIBE classes, it is typically taught by
an outside group who does a week-long lesson on choosing and preparing healthy foods.
The structure of ESOL guidelines along with lack of education from resettlement
agencies also reflects the un-deservingness and lack of market citizenship among resettled
refugee populations. Refugees are granted these benefits but are not taught how to access or
utilize them as a standard practice neither in ESOL programming nor by resettlement agencies as
they are not deemed important by governmental bodies or tools used to determine students’
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English abilities. Access to and use of these benefits are not prioritized and focus is on becoming
“self-sufficient” and a “functionally competent” member of society. Materials offered to refugees
about benefits (flyers, FAQs, etc.), the application, and the website also reflect the prioritization
of national and local policy and programming. Informational materials are not readily available
for individuals without a computer or who do not have the needed computer skills to access
them. Those that can access materials can typically only find these materials in Spanish, French,
and Arabic. The lack of information made accessible to refugees, who often lack computer skills,
and the language in which the information is available shows a prioritization of certain ethnic
and language groups over others and leaves gaps for groups that do not speak these languages.
One can argue that this also supports the idea of self-sufficiency in that policymakers, and those
who produce informational materials, do not want refugee groups to use or rely on these
resources despite the need for them during integration and adaptation.
Increasing budgetary constraints for refugee resettlement and educational programming
like CARIBE also hinder these organizations’ ability to adequately address all the needs of the
refugee and asylee population and reflect the undeservingness and lack of market citizenship for
these populations. In Florida, refugee resettlement relies on both state and federal dollars to
support housing and other services as well as continued assistance for previously resettled
refugees. The amount of money the state and local agencies receive is dependent on the number
of refugees actually resettled (Ceballos 2018). This means that if the number of refugees
resettled decreases, as has been the case since 2017 (MPI 2019), these organizations lose money
they rely on to meet the needs of their clients and staff. After the election of President Trump,
leaders in the Tampa Bay Refugee Task Force, a group of service providers and others involved
with refugees, expressed concern for the state of refugee services and warned that different areas
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had seen up to 80% of the budgets cut due to decrease in refugee resettlement. During an
informal conversation with a CARIBE instructor, she reported that the organization had lost
around 40% of its operating budget going from $1.6 million to around $950,000. This budget cut
would make adding additional materials or programming on their own incredibly difficult. The
reliance of these organizations on the number of new refugees to continue to offer support to
those previously resettled, particularly after their 90 days of guaranteed assistance, represents the
lack of deservingness of this population from the perspective of policymakers. This gives space
for applied projects such as this that seek to fill the gaps made by improper policy and
programming.
The results of this study also highlight how ESOL classes can be effective sites of
intervention for dietary and nutritional issues facing the resettled refugee community. Before
testing the material, the students had positive reactions to me teaching their class and when I
stated the topic of my lesson, the students replied positively. During the teaching of the
materials, the students appeared and engaged in learning the material and asked questions for
further explanation or additional knowledge, especially regarding accessing food assistance
benefits and planning healthy meals. The attitudes of the students show an eagerness to learn
more about life in the United States, navigating a new food system, and choosing healthy foods
for their families. As well, responses to questions in the post-interview meant to help measure if
the information was retained show that students in the class gained knowledge on the food
assistance benefits process and choosing healthy foods. During the pre-interviews, only three
students were able to state where to apply for food benefits and when they should be renewed.
During the post-interview, only two students could not answer the same questions. More students
also felt that they could eat healthy in the United States and could locate healthy foods in the
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grocery store. Participants also provided more examples of healthy foods during the postinterview than the pre-interview indicating that information on healthy food choices was
retained. The retention of information is especially telling for participants from the day class as
the post-interview took place four days after piloting the materials compared to one day for the
evening class.
Summary
The results of this study show that ESOL classes can be effective sites for intervention
targeting adaptation and acculturation issues for resettled refugees in the United States.
Participants in this study, as well as instructors and administrators for CARIBE, responded
positively to the subjects of the materials and expressed interest in a longer curriculum unit.
Participants were also able to recall information about accessing and using food assistance
benefits and locating healthy foods in a grocery store. Discussions with CARIBE instructors
about the structure of ESOL education highlighted how gaps in education, especially about
accessing and using social benefits, are created by economic constraints and the emphasis on
certain aspects of life in the United States by national ESOL programming. By identifying gaps
in education and incorporating refugee-specific health and nutrition research, ESOL curriculum
can help to meet the needs of resettled refugees and mitigate challenges in dietary adaptation.
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CHAPTER FIVE:
CONCLUSION

Introduction
The results of this study show that ESOL classes can act as a site for intervention for
adaptation and integration issues faced by refugee populations resettled in the United States.
Participants showed an eagerness to learn about food assistance benefits. In particular, students
expressed interest in learning more about the application process for food and other social
benefits, understanding nutrition intake recommendations, and planning healthy meals. Postinterview results showed that participants retained information regarding where to apply for
benefits, what information is needed to apply, and identifying healthy and unhealthy foods.
Students and staff at CARIBE also responded positively to the subject of the materials and the
format of the created curriculum.
Contribution to Anthropology
This research contributes to theoretical anthropology by showing how the concepts of
adaptation and acculturation can be complicated by the resettlement process for refugees in the
United States. Resettled refugees have often experienced multiple migrations from their home
country to one or more refugee camps before resettlement and this can complicate the processes
of adaptation and acculturation. This project highlights areas that can be problematic for resettled
refugee populations and how anthropological studies of food need to address the multifactorial
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basis for issues with dietary acculturation and adaptation. This research also shows how the
concept of market citizenship can be applied to resettled refugee populations. Typically, this
theory is explored in the context of born-citizens who have not yet economically earned their
rights as citizens. However, market citizenship can also be applied to the unique situations of
resettled refugees and the social perceptions surrounding immigration and refugee resettlement at
large. This project illuminates how market citizenship can help to explain the food insecurity and
social assistance issues amongst resettled refugee populations who, by societal standards, have
not yet earned their rights as citizens or even permanent residents and thus, the programs needed
to teach them how to access and manage social benefits traditionally exclusive to full citizens.
Contribution to Applied Anthropology
This research also speaks to the ability of anthropological study and interventions to
effectively meet the needs of the communities in which we work and study. As an applied
anthropological intervention, this research also shows how community partners and academia
can work cohesively to appropriately and efficiently address areas of concern in resettled refugee
populations. This research also speaks to how applied anthropology projects can help to fill in
the gaps created by ineffective and insufficient refugee policy and praxis. As refugee services
continue to face budgetary issues from lack of federal financing, there is an increased need for
cost-effective interventions and solutions to new and continuous issues in refugee resettlement.
The community-based nature of this project shows how anthropological theories and methods
can be used to identify and meet the needs of resettled refugee communities in the United States
despite the lack of funding available for interventions or other projects.
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Avenues for Future Research
The results of this research indicate that ESOL classes can act as an effective site of
intervention for integration issues facing the resettled refugee community and help to assist
refugees with learning how to navigate life in the United States while also learning English. In
order to better target refugees at other English ability levels, the curriculum should be
reproduced for lower English levels including beginner and literacy. Activities and lessons
would need to be adjusted appropriately in order to reflect the style of the curriculum for the
lower levels at CARIBE while still accurately teaching the same information. The results from
the post-interviews highlight this future research as particularly important as many of the
students indicated that this is something that all refugees would benefit from learning. Adapting
these curriculum materials would also help to better inform newly arrived refugees in
Hillsborough County who are more likely to have less English abilities compared to individuals
who have been resettled longer. The majority of participants in this study have been in the
United States for over three years and had intermediate to advanced English skills. Adapting the
curriculum for lower English abilities would help to target newly arrived refugees and,
potentially, prevent issues in dietary and nutrition adaptation and with food assistance amongst
resettled refugees.
As this curriculum was well received by students in the test classes and the results of the
post-interviews indicate the effectiveness of using ESOL classes as a point of intervention for
nutrition and dietary adaptation issues, this curriculum should be expanded in order to better
encompass all aspects of the application, maintenance, and use of food assistance benefits and
healthy food choice. Expanding these curriculum materials into a whole unit, rather than a single
class, would allow for the edited information from the original materials to be included and also
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allow for the expansion on more complex components of food assistance and healthy eating.
Specific components of food assistance benefits that could be added or expanded include the
application process, with every section of the application reviewed, what to expect during the
interview for SNAP benefits, the process of the WIC office visit, and identifying specific foods
that are WIC approved. Questions participants had during post-interviews also indicate that more
explanation is needed on qualifications for food benefits including how to determine if one’s
income level and household composition meet qualification standards for food assistance.
Regarding healthy eating, the curriculum could be expanded to include additional activities on
planning a healthy meal, making a shopping list from healthy meal plans, and effectively
utilizing food benefits to purchase healthy foods. American and other food traditions should be
integrated to show how healthy eating can be possible while trying new foods or retaining food
preferences. The curriculum could also include activities that helped students understand their
recommended daily caloric and nutritional intake based on their gender, age, and activity level.
Limitations
All data collection for this research including the focus group, pre-interview, piloting of
created curriculum materials, and post-interviews was with the approval of and in partnership
with CARIBE. As this project required me to interrupt the instructor’s lesson plans, the days and
times of data collection and piloting of the materials was determined by the instructors. This
minimized the disruption of teaching the current curriculum needed for the CASAS test. To
protect the students, all data was collected as the CARIBE location when the building was open
and administrators or instructors were working. As this project involved a teaching component
and interviewing students before and during class time, data collection opportunities were
somewhat limited to reduce interruptions of the regular class plan and schedule. Thus, the
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amount of data collected was limited to the times and days I was allowed to be in the class. At
the time of this study, the CARIBE location was preparing students for testing, preparing to
move the location of the classes, and had a week-long spring break.
The information included in the piloted materials was also limited in the scope of what
could feasibly be taught during one class period. Originally, the piloted material was longer and
included additional activities and lessons. Under the advisement of another CARIBE instructor,
the piloted material was shortened and the activities edited to include as much of the same
information is fewer lessons and activities as possible. The Future curriculum also includes
“digital skills” (Dias, Magy, & Salas-Isnardi, 2010: vii-ix) and incorporates audio recordings on
CD-ROM that are included in every teaching guide. These electronic components of the Future
curriculum were not able to be replicated for this study due to time constraints.
Conclusion
The results of this project show how anthropological research can be applied to help
mitigate problems caused by ineffective and inappropriate refugee resettlement policies and
practices. Resettled refugees are at risk of nutritional and other health issues due to a variety of
factors that complicate integration and adaptation. ESOL classes can act as an effective site for
intervention for issues with access to appropriate information for food assistance benefits and
healthy eating. The decrease in admitted refugees and funding for service providers and
resettlement agencies has further complicated integration and adaptation issues for resettled
refugees in the United States and left gaps in education and assistance regarding food and
nutrition issues that would be hard for these programs to correct given the current budgetary
constraints. Anthropological research has the opportunity to fill in these gaps left by policy and
programming while also prioritizing and highlighting the unique histories of refugees. Through
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real-world applications aimed at meeting the needs of programs, organizations, and the resettled
refugee communities, applied anthropology can also help to sway the negative and hostile
perceptions that influence policy and practice.
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APPENDIX 2:
FOCUS GROUP GUIDE

EATING IN AMERICA: EASING THE TRANSITION FOR RESETTLED REFUGEES
THROUGH AN APPLIED ANTHROPOLOGY INTERVENTION:
Focus Group Guide

Interview ID _______________

Time _____________

Location_______________

Read Consent Script
*Give individual time to consider and respond
Hand out created material to each person
Here is the material that I want to teach in Caribe. I would like you to look at this material. I
would like you to tell me what you think of the material.

Is there anything that you find offensive in this material?
Are there any images that you do not like or do not want to have in your classroom activities?
Is there anything you want me to change before I teach this material in a Caribe class?
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APPENDIX 3:
PRE-INTERVIEW GUIDE
EATING IN AMERICA: EASING THE TRANSITION FOR RESETTLED REFUGEES
THROUGH AN APPLIED ANTHROPOLOGY INTERVENTION:
PRE-TEST INTERVIEW GUIDE
Interview ID _______________
Time _____________
Location_______________
Read Consent Script
*Give individual time to consider and respond
Demographics
Country of origin:
Age:
Level in CARIBE:
Questions
Do you remember the first time you went to the grocery store? Tell me about it.
- What was it like at the store? Finding food?
What did your resettlement agency tell you about food in America?
- What information did they give you?
o Did you get a pamphlet? A book?
- Did you get any other information from your resettlement service?
o What kind?
- What did you think about this material?
Do you use EBT/Food stamps?
- What was it like when you first used them?
- How did you get them? Who helped you?
- What about WIC?
- Where do you reapply?
- Does anyone help you?
How do you apply for EBT or WIC?
- When do you need to reapply for benefits?
- What do you think of the process of applying for benefits?
o What would you change?
- What was it like when you had to apply/reapply on your own?
o Did you know what to do?
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o Did anyone help you?
Tell me about going to the grocery store.
- Where do you do most of your shopping?
- Tell me about your experience food shopping for this first time.
What do you think about how food is labeled?
- What changes would you make to how food is labeled?
How do you know what foods you can buy with WIC or EBT?
What do you think about food in America?
- What was your opinion before you got here?
- What do you think now?
- Are there any foods that you want to buy but can’t? Want to find but can’t?
- Did you get any information about food or eating in America before you arrived?
o What kind of information did you get? Wish you had?
o What did you think about what you were told?
o Where did this information come from?
- Do you think you can eat healthy in America?
o If you could, would you like more information on healthy eating?
o What foods are healthy?
o What foods are unhealthy?
What information or resources would you like to have had before or when you got to America?
Show current available material on EBT/WIC and Healthy Eating
Have you seen these before?
- Were you given different information?
How do you feel when looking at these?
What do you like about these?
What do you dislike about these?
How do you feel about being in America when looking at these?
- How do these make you feel about being a refugee in America?
Would you make any changes to these?
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APPENDIX 4:
POST-INTERVIEW GUIDE
EATING IN AMERICA: EASING THE TRANSITION FOR RESETTLED REFUGEES
THROUGH AN APPLIED ANTHROPOLOGY INTERVENTION:
POST-TEST INTERVIEW GUIDE
Interview ID _______________
Time _____________
Location_______________
Read Consent Script
*Give individual time to consider and respond
Demographics
Country of origin:
Age:
Level in CARIBE:
Did you participate in the pre-test?
Questions
What did you think about the food and benefits worksheets in class?
- What did you like about it?
- What did you dislike about it?
- Did you like learning about EBT/WIC in Caribe class? Why/not
- Did you like learning about healthy eating? Why/not
What questions do you still have?
- What information was missing?
What did not want to learn?
- What part of the lesson was not helpful?
- Was there anything that you already knew?
Did this material help you with EBT or WIC? How?
- What questions about these do you still have?
- Is there anything that you still don’t understand?
How do you know what foods you can buy with WIC or EBT?
How do you apply for EBT or WIC?
- Where do you apply for EBT? WIC?
- How do you reapply? When do you reapply?
- What information do you need to apply for WIC?
o What do you need to get on the website?
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-

What information do you need to apply for EBT?
o What do you need to get on the website?
Did this material help you better understand the process?

What about healthy eating? Did this material teach you anything about healthy eating in the US?
- Why is healthy eating important?
- Can you eat healthy in America?
- Do you think you can find healthy foods at the grocery store?
o Where can you find healthy foods?
- Do you think you can make healthy foods at home?
o What can you do to eat healthier?
o How do you know what types of foods you need to eat?
- What foods are healthy?
o Why are they healthy?
- What foods are unhealthy?
o What are they unhealthy?
What changes should I make to the materials?
What do you think about being in America?
- How do you feel about being a refugee in America?
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APPENDIX 5:
INTERVIEWS VERBAL INFORMED CONSENT

Script for Obtaining Verbal Informed Consent
Information to Consider Before Taking Part in this Research Study
Title: Eating in America
Pro # Pro00038271

Overview: You are being asked to take part in a research study. The information in this
document should help you to decide if you would like to participate. The sections in this
Overview provide the basic information about the study. More detailed information is provided
in the remainder of the document.
Study Staff: This study is being led by Emily Holbrook who is a graduate student at The
University of South Florida. This person is called the Principal Investigator. She is being
guided in this research by Dr. Roberta Baer. Other approved research staff may act on behalf
of the Principal Investigator.
Study Details: This study is being conducted at CARIBE and is supported/sponsored by Ron
Cruz. The purpose of the study is to develop ESL material for refugees about food assistance
benefits and healthy eating. This research will include a one-hour focus group, 45-minute
interviews, and testing new material in your ESL classes.
Participants: You are being asked to take part because you are a Level-4 CARIBE student.
We want to test these new materials with Level 4 students and learn how you feel about
them.
Voluntary Participation: Your participation is voluntary. You do not have to participate and
may stop your participation at any time. There will be no penalties or loss of benefits or
opportunities if you do not participate or decide to stop once you start. Your decision to
participate or not to participate will not affect your student status, course grade,
recommendations, or access to future courses or training opportunities.
Benefits, Compensation, and Risk: We do not know if you will receive any benefit from
your participation. You will not be compensated for your participation. This research is
considered minimal risk. Minimal risk means that study risks are the same as the risks you
face in daily life.
Confidentiality: Even if we publish the findings from this study, we will keep your study
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information private and confidential. Anyone with the authority to look at your records must
keep them confidential.
Data collected for this research will be stored at the Social Science building located at the
University of South Florida in the United States.
The following information may be used and disclosed to others:
•

Your research records

Your personal information collected for this research will be kept as long as it is needed to
conduct this research. Once your participation in the research is over, your information will be
stored in accordance with applicable policies and regulations. Your permission to use your
personal data will not expire unless you withdraw it in writing. You may withdraw or take away
your permission to use and disclose your information at any time. You do this by sending written
notice to the Principal Investigator at the following address: 4202 E. Fowler Ave, Social Science
44, Tampa, FL 33612.
While we are conducting the research study, we cannot let you see or copy the research
information we have about you. After the research is completed, you have a right to see the
information about you, as allowed by USF policies.
If you have concerns about the use or storage of your personal information, you have a right to
lodge a complaint with the data supervisory authority in your country.
If you have any questions, concerns or complaints about this study, call Emily Holbrook at 330581-9155. If you have questions about your rights, complaints, or issues as a person taking part
in this study, call the USF IRB at (813) 974-5638 or contact by email at RSCH-IRB@usf.edu.
Would you like to participate in this study?
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APPENDIX 6:
FOCUS GROUP VERBAL INFORMED CONSENT

Script for Obtaining Verbal Informed Consent
Researchers at the University of South Florida (USF) study many topics. To do this, we need the
help of people who agree to take part in a research study. We are asking you to take part in a
research study that is called: Eating in America: Easing the Transition for Resettled Refugees
through an Applied Anthropological Intervention.
The person who is in charge of this research study is Emily Holbrook. This person is called the
Principal Investigator. She is guided by Dr. Roberta Baer.
You are being asked to take part because you are a CARIBE student at Level 4 or higher. The
purpose of this study is to evaluate new material created for CARIBE about food assistance
benefits and healthy eating.
If you take part in this study, you will be asked to participate in a focus group with other
CARIBE students. You will be asked to answer questions from Principal Investigator Emily
Holbrook about your views on the new CARIBE material. You will be assigned a number and
Emily will record your responses. No personal information will be collected.
You do not have to participate.
You should only take part in this study if you want. You should feel no pressure to take part in
this study. You are free to take part or to stop at any time. There are no consequences if you do
not want to take part. There are no consequences if you decide to stop at any time. Choosing to
not take part will not affect you as a CARIBE student.
You will receive no benefit from this study,
This research is considered to be minimal risk.
We will not pay you for the time you volunteer while being in this study.
We will do our best to keep your records private and confidential. We cannot guarantee absolute
confidentiality. Your personal information may be disclosed if required by law. Certain people
may need to see your study records. These individuals include:
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•
•

The research team including the Principal Investigator and Faculty Advisor.
Certain government and university people who need to know more about the study like:
•

•

The University of South Florida Institutional Review Board (IRB) and the staff that
work for the IRB. Other individuals who work for USF that provide other kinds of
oversight may also need to look at your records.
The Department of Health and Human Services (DHHS).

We may publish what we learn from this study. If we do, we will not let anyone know your
name. We will not publish anything else that would let people know who you are.
Data collected for this research will be stored in Emily’s locked office at USF.
I will do my best to maintain confidentiality. But the nature of focus group prevents guaranteeing
confidentiality. I ask everyone to respect the privacy of your fellow students and not repeat what
is said in the focus group to others.
If you have any questions about this study, you can contact the Principal Investigator Emily
Holbrook at emilyaholbrook@gmail.com or 330-581-9155. If you have question about your
rights as a research participant please contact the USF IRB at (813) 974-5638 or contact by email
at RSCH-IRB@usf.edu.
Would you like to participate in this study?
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APPENDIX 7:
INTERNAL REVIEW BOARD EXEMPT STATUS LETTER
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